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History Intent

At Kenton, Primary Schools it is our intent that, the, history element; of our curriculum wills support pupils to- learn abouts significant people; ements
and, places inv the past and, inspire: pupils: curiosity to knour more aboul the: past: We intend to- stimulate the childrernvs interest and understanding
about the Ufe of people who- lived, irv the past: We teachs as sense of chronology and, learrv about: changes and continwity, inv our owry locals areas and,
irv other parts of the world: Through this, the children develop o senses of identityy and: a cultural, understanding based; on their historicals heritage:
Childrery at: Kentory Primary Schools look ab history inv o, variety of ways; for example, Jrom politicaly economic; technological and scientific; socials
religious; culture or aesthetic perspectives: They use o variely of sources of information to- help themy to- inmestigate the past inv depths using dates
and, historical, vocabulary to- describe ements; people and deselopments: They learr thats the: past; carv bes interpreted and, represented, irv as variety of
ways: Within our curriculurmy we plan in many memorables experiences; suchs as educational visits to- support childrervs love of history and, deelops

mind; we have transferred the National: Curriculumy statements info our long term plans for history withy s huges emphasis onv our local, areas

History Implementation
Staf} are aware and, follous the, rolling programme for history: Teachers feel; confident; to- teach, and, have excellent; subject knowledge and,
understanding, of the: pedagogy, of teaching History, throughy stafl training and, shared, knouledge and, experience: The best quality of education is

History Impact

Across the school year; lesson observations and learning walks take place and evidence that teachers provide as broad, and, balanced, history,
curriculum Teachers are using the: rolling programme and, progression of skills documents to- ensure childrervs prior knouledge is taker into-
pupils are; denveloping as chronological; awareness.

analysed, by the: humanities lead and, Jurther CPD may, be pubs inv place if necessary, Analysis by the subject leader enables o consistent; approachs
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Statement, about, houwr your subject does this:

At Kenton Primary School, we aim to- ignite a, passion for history learning, in childrens Within history, we aim to- reduce the bariers to- learing that are oftery Jound, inv core subjects and,
empouwer children to- learn iy more creative ways: Children are encouraged, to- work independently, in pairs' and, irv group work: Adaptations are made to the lessons being taught based,
omtkwnae/d&o}fheduldm TMWMWWWWMWW@W#WMITWTWWMWM



What History is taught at Kenbon?

TM@MWO%WWWWMWWW&—WWW

Cyde A

Autumry | Autumry & Spring | Spring d Summer Summer &

Understanding the past- Understanding Understanding the Understanding the Understanding the Understanding the
Willow (Year N/R) Mysel} the past- Jamilies | past- Jamous explorer | past- animals i past- transport past- Our area

Remembrance history

How does muy Jamily tree How did Ernest Why did the, Greal
Willowr (Year ) compare to the Royal Shackletor, sumine his Fire of Londor cause

Family? exploration of the so- much, damage?

(Society, Monarchy, poles?

transport)

Stone age to- Iron Age Stone age to- Iron Age Was life the same for
Ock (Year A/3/k) alll Victoriary

(Tech and, transport; trade, (Tech and transport, children?

(Monarchy, empire,

Howr is the Mayan Culture How do we knour so Whyy did Britain have | How have humans

Chestrut (Year 5/6) different; from our own? wich, about the, Greeks? to- go to- war inv 19397 changed the coastline?
) ) o ) ) ) Local study — coasts —
(E ' o r\elxgm (E ' & m (S ] ch g/oveanmt Teignmouth beach trip
trade; tech and transport) and transport; religion, irwasion) 58 (e e
QWWW) Coastal features, groynes,
flood defences.




Cycle B

Autumry | Autumry & Spring, | Spring & Summer Summer &
Understanding the Understanding the past Understanding the Understanding the Understanding the
Willow (Year N/R) past- Mysel} Jamilies posb- animals i past - the world, post- objects
history around, us
(Societyy) (Societyy)
Guy Fawkes Florence History of Powderham
Willow (Year 1) Hour did Guy Fawkes Nightingale Why, is Powderham
}66]«5401"@ dur\ng/and Howr did Florence casﬂ@spedal/?
O}tﬁ!‘t}\b%@l’\t&o{;sm Nightingale help: (Monarchy, society,
Nowvember? others? trade)
Vikings Romans Egyptians
Oak;()’eap 9\/3/4—) Wer\etl'wVLkin,g& What was the Whﬂi’/ccm;pw\onud&’fdl;
ruthless raiders or impach of the us abouts life v Egypt?
peaceful settlers? Romary trwsasion? (Empire; society,
Black and, British, Brunel's The Power o}
Chestrut (Year 5/6) Houwr far has life Trwentions Monarchs
improved, Jor Black Howr has Brunel's Hour has the role of the
people lising, ir Britairy work improved the Monarch changed, fromv
invthe last 60 years? linves of those living Tudor times to- today?
(Society, government) irv Britairnv? (Monarchy, government;
monarchy)




Formative Assessment.

At Kenton, Primary School; each unit of work s assessed withy a final; assessment; piece whichs allows the children to- answenr their enqguiry question using the emidence and, sources
orv our Target: Tracker; our schools assessment, programme. Formative assessment; will be fed, back to the subject leader. The subject leader will monitor the teaching, learning and,

End, Points and, expectations. These may needto be brokery dowry inko shills as seb oot ry your examples

Our history curriculum follows as progression of skills which is organised, into- the following

By the end ol EYFS:

Understanding the world,

ELG: Past and Present

Children at the expected lemel, of demelopment; willi
- Talk aboub the lives of people around them, and, their roles i society,
- Knour some similarities and, differences between things inv the past and, nows, drawing on their experiences and w hat has been read; irv class.
- Understand the past through seftings, characters and events encountered, iny hooks read, inv class and, storytelling,




Bu/theend;

Key Staqe Otw Aged /. (Tokerv

t}wl.t. l .t. )

Figure 4: Suggested history benchmarks as an aid to long-term planning

¢ have knowledge and

understanding of people and

events from the recent and

more distant past, including

from their own lives and

communities, as well as from
Britain and the wider world.

They should be familiar
with different stories about

significant people and events
from the past and where these

fit within a chronological
framework .

be able to demonstrate their
understanding of the past

by identifying similarities and
differences between ways of
life in different periods, by using
common words and phrases
about the passing of time. They
should be able to give some
reasons why people in the past
acted as they did, and identify
some of the ways in which the
past is represented.

be able to choose and use parts
of stories and other sources

to ask and answer questions
about the past. They should
understand some of the ways
in which we find out about the
past.

be able to communicate in
different ways about aspects of
life in past times and use a wide
vocabulary of everyday historical
terms.

By the end ol Lower Key S Two A

q.

Pupils demonstrate a more nuanced,

understanding
WWQWWM@MWqﬂmmwe

By the age of 9 pupils should:

¢ have knowledge and
understanding of some of the
main people, events and periods
from the history of their locality,
Britain and the wider world
and be able to place these into
different periods of time. They
should have knowledge and
understanding about some of
the different technological,
scientific, cultural and aesthetic
achievements along with some
of the social, political, religious

and economic developments
from the past.

be able to demonstrate their
understanding of the past

by describing some of the
differences and similarities
between the periods they
have studied and by beginning
to suggest causes and
consequences of the main
events and changes. They
should be able to make some
links and comparisons between

periods of history. They should
be able to identify some of the
different ways in which the past
is represented.

be able to use a range of
sources of information to find
answers to questions about
the past and begin to select
relevant information to support
their findings. They should
understand how we find about
the past by using different
sources of information.

howand/wl'\gpeoplﬁ/hued;and/beha»edab




By the end o} U Key S Two Aged

Pupils make informed conclusions and reasoned judgements about: aspects of wider world: history including its eanliest cimilisations; Ancient; Greece and non-Europeary
soaehe&o&wdbmospecboothme;o}BNhshhAstmyposb|066 WMMM@MMMWWO}MW%WMW

By the age of 11 pupils should:

have knowledge and
understanding of some of the
significant people, events, and
periods from the history of their
locality, Britain and the wider
world and be able to fit these
into a secure chronological
framework. They should have
knowledge and understanding
of different technological,
scientific, cultural and aesthetic
achievements along with social,
political religious and economic
developments from the past.

be able to demonstrate their
understanding of the past

by describing some of the
differences and similarities
between the periods they
have studied and by beginning
to suggest causes and

consequences of the main
events and changes. They
should be able to make some
links and comparisons between
periods of history. They should
be able to identify some of the
different ways in which the past
is represented.

be able to demonstrate their
understanding of the past

by describing characteristic
features of periods and societies
from the ancient to the more
recent past, and by identifying
contrasts, connections and
trends within and across periods
of history. They should be able
to identify and describe some
short- and long-term causes
and consequences of the main
historical events and changes

studied. They should be able

to identify and describe some
different ways in which the past
has been interpreted.

be able to use different sources
of information to help them
investigate the past and use
relevant information to support
their findings. They should
understand how our knowledge
of the past is constructed from a
range of sources.

be able to describe past events,
people and developments using
dates and terms appropriately
and select and organise
information to communicate
their understanding of the past
in different ways.




Early Years Foundation Stage

TMMMWW%WW#W&MWMWWWMWUWWWM where children are guided, to

Knowledge Skills and Understanding Break Down Lor History (UW)

Foundation Stage

® Inthe EYFS children will be exposed to- o vaniety of different artefacts, images; and, stories aboul times fromv the past. This will, be the, childrervs first real, expenience o

comparing information such as “when I was o baby I could not write; bub nowr that I am fours T cany write iy sentences.” They will be encouraged, to- make connections

® Childreny will, bes exposed, wias o range of sources to the ways inv which people carnied ouls exeryday tasks inv the past; e |qﬂ”oa\huy}u‘een9mf,econhﬂasted/wmodmdng
engines. The leaming will: be linked to- their Learning Experiences.

Knowledge, Skills and Understanding Broken Dowr Jor History

Year One

Enquiny Question

Cycle A (Year & A3/3ALk)
Autumn: Howr does my family tree compare to the Royal Family? (Society, Monarchy, religion)




Understand, and, sequence our own timeline of. life: so- Jar: Identify people irv their owrv Jamily and, create o family, tree. Look at and, identify

Spring: How did, Ernest: Shackleton survive his exploration to the poles? (Tech and transport)

Understand, and, sequence the key exents irv Ermest Shackletorvs life: Identify the key missions he tooks and, their outcomes. Identify hour he
survinved, his exploration of the poles.

Use o range of sources suchs as: letters, newspaper articles, maps, books, photographs and images to- gather information.

Summer: Why did the, Great, Fire of London cause so- much damage? (Society, tech and transport)

Understand, and, sequence the key exents of The Great Fire of London inv 1666. Identify how the Great Fire of London started, and, what
then, compared to- nous IWWWWW%@M#T%GWFMO{@LW Compw\eStPaul;s/Coﬂﬂedmeqﬂor\eand/
W%GWFNMWWWWWW suchs as stone rather than wood:

Use o range of sources suchy as Samuel Pepys diary, letters, newsletters, BBC Magic Grandad, videos, books, photographs and images: maps,

Cycle B

Autumry 2: How did Guy Fawkes feel before, during and, after the events on S November? (Religion monarchy, gosernment)
Understand who Guy Fawkes s, what he did, and the impact of Guy Fawkes: Sequence the key exents of the: Gunpowder plot: Identify what
wenb wrong, with the: Gunpowder plot and, how we know this: Identify hour the Gunpowder plot is remembered now:

Borny 1570~ 1606 London: Gunpowder Plot- He aimed to- blowr up important; buildings irv London, whilst James | and, chie} ministers meb
within i because he didnt agree withs the faith of the King: He was caught: before, anyone was hurt. Heju}af\b’tooiaibomSﬂ”November\- we
remember this exery year orv Bonfire Night

Use a range of sources suchv asi photographs and images; maps; newsletters, books, letters (finst and, second-hand sources) to- gather
information

Begin to pose how and ‘when questions such as: How s Guy, Fawkes remembered? Hour did Guy Fawkes die? Wherv did the: Gunpouwder plot
happen? Hour ts bonfire nights celebrated?

Spring |: How did, Florence Nightingale help others? (sociely trade)

Undenstand and, sequence; using o timeline; the key events i the life: of Florence Nightingale: (Borr [3% May, 18Q0, 1837 campaigned for
better care in hospitals, 1851 became a nurse;, 1853 - 1856 Crimeany wars |85k helped, soldiers inv Turkey, 1854 ensured hospitals were cleany




1854 named, Lady of the Lamp, 1855 Nightingale Fund, 1856 returned, to- England, 1860 Nightingale Training School opened, 1883 awarded,
the Royal, Red, Cross, 1910 died.) Identify whiy Florence Nightingale s remembered today and key achievements within accomplished, within
her life. meWW%FMNWMWWh@mwaW Compare to o Nurse's jobs nous:

Use a range of sources suchs asi photographs and images, maps; letters, paintings, artefacts, book extracts; films, newspaper articles to- gather
WMIWW@WO}MWsWs@& Compare Florence Nightingale to Mary Seacole.

Summenr |: Why is Powderham castle o special: place to visib? (monarchy, society, trade)

Identifyy where Powderham castle ts. Understand and. sequence, using o timeline; the key exents of Powderham, castle.
Compare house types/ structures (Children to- compare photographs of their own houses and those inv another area) and looks at features of o
castle: Discuss what s different; about castles and, why Powderham is so- special, and, still, wisited. today,

\/UsibPowder%anvCo/sﬂeomojsdwooL’mp

Use o range o} sources such asi maps, photographs, Jirst hand, wisit; artefacts, book extracts:

Vocabulary -
Cycle A-

Spring: - Antarctica, expeditions South, Ernest, Shackletors glacier orcas krills squid

Londony fire hooks, water squirt; fire hreaks

Cg@B

utumn-_Jireworks, Guy Fawkes, conspirators, gunpowder; bonfire, Houses of Parliament; guard; King James I
Spring~ rwurse; Florence Nightingale, hospital, cleaning, charity, Crimean, War Red, Cross, soliders injured; Lady of the Lamp
Summer-_ Powderham, Ruer Exe, castle, turret, touwen

Summenr - London, firefighter: Samuel, Pepys, smoke, River Thames, bakery, Pudding Lane, leather bucket; King Charles 11, diary, Tower of

Chronology Interpreting History, Historical, Enguiry Using Change and, Contiruity Cause and, Consequence Similarities and, Differences
QH_A_UO Fﬁ 2 pe —? 3—»? “'P \/ ‘ §§ ?X§
® Lot =3 O0=0 [J= °
To understand, hour timelines Using a, range o sources to Begin asking questions linked, Tdentifyy the changes withiry Understand, the reasons whiy Discuss similarities and,
shour chronology (Cycle A and | discover historical, information "(A}}ox:’tuabk{\owl:edg&&g/ my family and, hour they affect | the Gunpowder plot is differences between fire
B) including diary entries; wheny and ‘howr questions my life: (Cycle A, Autumn) celebrated eachs year as management; services irv 666
seoond.org/souroe&mdudmg (ngeAand/B)




To understand, where our
current lives are on av

chronological, timeline (Cycle A
and B)

To seqp@nwthewer\t&ofl
their owrv life's timeline (Cycle
A, Auturmnn)

To seqp@nw’fhe hf,e Q]L Ernest
Shackleton, (Cycle: A, Spring)

To WWWWQ]&
The Great F'u‘eo} London
(Cg,deA, Surmnmer)

To sequence the key events of
the, Gunpowder plot (Cycle B,
Autumn &)

To sequence the key events i
the life: of Florence Nightingale
(Cyele B, Spring 1)

To seqp@nwthehmdmeq]l
Powderham Castle (Cycle B,

Summenr )

P ———}
artwork (Cycle A and, B)

Us&a/ran,geoilsowm’w
makewnpleobsewahon&
about the key Ji events
studied, (Cycle A and, B)

Oyler\simpleexplanahon&to
(Cg,deA and, B)

Us&sotu‘cesq]lm!lormuhon/’w
gather knowledge (Cycle A
and B)

Jictiorv (Cycle: A and, B)

Reoogxuse’d’l&unpﬂct’fhat
Florence Nightingale had, on
health, care. (Cydf/ B. Spring/ |)

Bonfire Night, (Cycle B,

Autumn &)

compared to- nowr (Cycle A,
Surmnmer)

Discuss similarities and,
di#er\eno@sz v St Pauls
Cathedral, before and, after
The Great, Fire of London
(Cycle A, Summer)

Make direct

Florence Nightingale
compared to- nowr (Cycle B,
Spring 1)

types
Powderham Castle (Cycle B,

Summenr )

Knowledge, Skills and Understanding Broken Dowr Jor History

Year Two. Three and Jour

Enquiny Question -

Cycle A

Autumn/ Spring: How did life change from stone age to Bronze Age? (trade; religions tech, and, transport; society)

Identily and, place the Stone age, Bronze age ands Irone age inv a wider history timeline. Identify what life was like in the old, stone age




people i the Bronze age based orvthese changes: Identify positive and negative consequences that this had: Interpret how life changed, irv the

waw%m%w@@%wa@a@mmwm%w

Understand, and, sequence Victoriar Eras into- a wider history timeline. Identify what the Victorian Era ts; who was i charge and, what life
differences irv childrervs life compared to- nows
Use a range of sources suchs asi photographs, newspaper articles; letters, books, artefacts, drawings, paintings

Vl&bpwda%mtospa\dthedogo&@householdsta%vmm%

Cycle B (Year 23/ 3)

Autumny |: Were the Vikings ruthless raiders or peaceful, settlers? (inwasion, monarchiy, trade, tech, and transport, religion)
Understand, when the Vikings period tooks place withirny as timeline. Identify how and where the Vikings came Jromu Idﬂ%uﬁab\/tkmgh}e
a;bod/r\eputaﬁm Idﬂ%hownembexmahm&hmdmgedwmqﬁﬂdev&mg& Dmhowmshouldwnb@nwvw-
Were they raiders or settlers?

Trip to Wildwood, Escot- Viking village

Use a range o} sources suchv as: photographs and images; maps; artefacts; engrarings, book extracts; drawings; paintings.

Spring |: Whab was the impact of the Roman inwasion? (empire, society, inmasion, tech, and transport, religion)
UWWWWM%WW@MWWWM SwimwﬂwkegmwﬂﬂeRommEm Idenh{lg;u@
WRWWMBWMWMWW FMWWBWMW%M@@%RWMWWW
have of her today. EW%WRWWO&@MWW&WW@WW Cmpomth&mmmmgo}h}etob}@now
DWWWWMWWWWMWW Explor*eﬂwerommu&ﬂndrowabondenglo-S@msdﬂement

Use a range o} sources such asi mosaics; artefacts; maps; photographs, engranvings, paintings, book extracts, portraits, drawings, statues;




Summenr |: What can pyramids tell: us aboub lifle in Egynt? (empire, religions society)

IWM@MMWAMEWNW@ IWWWWMWM%WAMEWW¢WM5000W
WIWWWWMWMWW EWWWMWW&%WWW@@
Jor menry womeny ands childrer IW%WMMM%EWWWWN%W@ IWMWAM
Eg)éphan&behwedoboubb}eoﬁepdeoﬂwondexplauwhowweknowthw

Use o range o} sources suchv asi artefacts, photographs, maps, engravings, Jilms, book extracts, paintings; drawings, artist reconstructions;

Vocabulany:

Victorian, Era~ workhouse, monarchs squire; shilling: typhotd, reign, scullery, cholera; maids butler, Queens Victorias cane; cobbles, dormitory,
IndustnaLR@voluhommangl@sover\ekgmchmmeg/sweep

River Exe-

Vikings~ Viking, longship: settler, raider; axe; shield; spear; coins, Scandinanvia, Norway, Swedens Denmark,

Roman/s« MWWJMCWCWWEWWWWWMWW

MEWWMWWWWWWN%WWWWWMWW

Interpreting History, Hustomml; Enquiry Using Change and, Contiruity Cause and, Consequence Similarities and, Differences

02O - )" 020 D:i i?X§

O
Understand, and, identify Using o range o sources to- | Offer detailed explanations | Identify what has changed/ | Identify some of the Compare similarities and,
wherv the Victorian era took | discomer historical to an enquiry question beery affected, in our life consequences of the differences inv Victoriar
place and, place i on information including diary | using envidence (Cycle A now- based on the Romans | deselopments in technology | childrervs life compared to-
timeline. (Cycle A) entries, secondary sources and B) Empire (Cycle B, Spring) during the Bronze Age. our lises nour (Cycle A )

including opinions of (Cycle A, Summer)

Identily and place the historians and, artworks Use sources of informations | Identify how Vikings Compare life in the Bronze
Stone Age, Bronze Age and, | (Cycle A and, B) to gather knouwledge (Cycle | seftling is nour showry inv Identify the impact of age to- ancther historic
Iron Age on o timeline and, A and B) mosement; of people (Cycle | people settling in another period: (Cycle A)
understand that it started ot | Use o range of sources to B) country (Cycle B, Autumn))




different times iy diffferent
countries (Cycle A )

Place the Vikings on o
(Cyele B)

Understand and, sequence
Romary Empire and,
understand, it lasted, for
around, 1000 years (Cycle
B)

aboub the key figures/
events studied (Cycle A and,

Understand, that good, were
and, Vikings ofter seftled, irnv
seiﬂmmf&ams&fh@

(Cycle B)

Identify why Vikings were
not arv empire. (Cycle B)
Understand what; an empire
s - "An empire is o group
country and, its monarch, or
government.” (Cycle B)

Identifyy which lands
Romans conguered. (Cycle

and fiction (Cycle A and B)

Identify the cause and,
eflect on Egyptians of the
Nile: Flooding (Cycle B)

Compare similarities and,
differences of peoples
Cyele B)

Identify similarities and
difference irv the romany

way of ife compared to
our lives nows (Cycle B)

Identify similarities and
differences inv the important,
of religion irv Ancient; Egypt
compared to- the Romans.
(Cyele B)

Knowledge, Skills and Understanding Broken Dowr Jor History

Year Five and six

Enquiny Question -

Cycle A

Autumni How ts the Mayan Culture different from our own? (empire; society, religion, trade; techy and transport)
Identify and, place Mayary period orv a timeline. Identify where the ancient, Mayarv people lived and, identify some of the major features and
and analyse whab b would, have been like to live there. Compare, hour the Mayan culture is different; from our own




Use@mng@o{flmsudwa&w@od&p}wtogxoph&book&}dm& artist, reconstructions, engramvings

Spring: How do we know so- much, about the, Greeks? (empire, tech, and transport, socieliy, religion. gosernment)
UWMW%G%MWQWMM Idmh}ghowmkmwsomu&voboubthﬁc}ne}ek& Look/oba;r\cng,e/o(fl
IWW%MGW&WMWM@@W% Look/otheek/alphabatandmmpﬂﬂobﬂu&umodapted}m{mtheMa%om
cimilisation: Compare Greek lifestyle to- Mayan, culbure:

Use a range of sources such, asi photographs, paintings, artefacts, Jilms, drawings, artist reconstructions, books, engrarings.

Summer: Why did, Britain have to- go to war iy 19397 (government, society. innasion)

Place 1939 oma;under\hxstomohmehn@ Idmb}ghowtheumstoﬂ“ﬁd; Fmd/oui’/aboubAdoquLﬂ@ hwbdxq{b&andjuﬁwbhﬁewa&hk@und@
Hitler's rule. Sexwerweﬂrwe\mb&ﬂwabhappmedszo&d;WarH Cneui@@maptoshowwhoth@@xwpomandolhedpow&m
Anolgzseond;irxber\pp&uﬂr\ab’d\eWor\ld;WopH wouldzhauebwvhk@ondjwhabhappem@dw’dm&hm@ Ida\h}g/uﬁﬂabhappexwdtoﬂﬂ@}anuhm
ab home v England, during World, war |1,

Use a range of sources such, asi audio footage from Britishy Prime Minister; newspapers, letters, photographs, paintings; Jilms, drawings, artistic
reconstructions.

Cy@B

Autumri How for has life: improved, Lor Black people lining inv Britairy inv the last 60 years? (society. gosernment; trade)
LW@W#RMPQ&&MMWLWKW IWM%MBMW%%W@#BWWWW&
DWWW@W%WO}%M@O}BMWWTWW Idﬂr\b\}yuﬁwbslaw@b“adew Pupil&toejxplam’the

Uw@mg@oﬁmwdwww%d&p}wbgmph&wxwleﬁa@}dm book extracts, whstneoonshuchmwpomhngﬁdfmmng@

Spring: How has Brunel's work improsed, the lises o} those linving inv Britain? (trade, empire, tech and transport, monanchy)
IWWBWWMWMD}@M@WWMWW@MWW@ Explomomong@ojlsowce&oboub
anebmdhwwwwda\h}ghmm}mmhmoboubh&mm IWMG&W@MM@MWM
}oihmex&ond/whab‘d\esetdl/u& AWWBW&MWWWO}MWWBW Explorehowﬂfwseamsﬁlbused;wli}e
today and, discuss what legacy means and what it looks like: for him: Compare howr life was different; Jor Brunel as anv engineer in, C19 to- that
of ar enginsen today




Use@mng@o}soumwcha&pwhu‘e&map&nw»spap@}dm& book extracts, oxh/shounpn@s&on&dmxmng@

Summer: How has the power of Monarche changed, the country we live in? (monarchy, government, religion, society)
Idmh}gmdnmpuﬁwtwmm&vwondwhommwdywmdwhabﬂ\wdo Cneﬂi@a/hmdmeandzplaceﬂw/ww‘enbmonwdvzyomﬂu&
along&deﬂwpxwou&wmwdw(@uquh;zobeﬂv”) LM@WM#WMWWM%WWW@
that time. BWMM@WMAWS@WEWWW“M |3ﬂ”Cer\hu‘g/- Pmnapo,hhd,q!lWole&becoxmonJentstafe |6t
Century~ Englishy reformation. 1603 - Single somereign 164-9- Commonuwealth founded. 1689~ Bill of rights 1707~ Kingdoms of England and
Scotland merged, 1801 Ireland joined, and British, head: was the: nominal, head of the Britishy empire. 1926 - Balfour Declaration of 1926.
A!lfﬂ\smondaw‘ldum vastmo&omtgq}lehshoolmwbmnemdependmh bmngmngh@empu‘e’tomend« Geor*g;e;\/I and, his successonrs
adopi‘;edthe;tiﬂe;Heudo{LﬂwCommonweolﬂu

England.

Use a range of sources suchv asi photographs, letters, Jilms, books, drawings, paintings, artistic impressions, maps:

Vocabulary

World, War 11- allies; axis, Adolf Hitler, prejudice; inmade; artefacts, holocaust; emacuee childrery gas masks bomb, medal; Nazi flag, Winston, Churchilly Spitfire; Blitz: air raid, shelter
swastika

Greeks~ vase, Olympics; tunic, Athens, columns; lyre, Mount, Olympus, myth, Parthenon, Spartas temple,

Crime and, Punishment- arsony expelled, Jreeman, Danelaw, poaching, slanders slamve; democracy, parliament; empire; military, monarchy, government,

Brunel: Brunel; steamships, period, SS Great Britainy suspension bridge, engineer, Great, Western Railway, Jactory, passenger; Industrial Remolutions Paddington Station, dockyard,
Monarchs- Commonuwealth; sovereign, Head, of State, coronation, inherity heirs monarchy, British, walues, reign, constitutional

Chmnologxé/ Iniﬂ\px\ehng Historical Change and, Cause ands Similarities ands
H’ustomg; Enqu, Usingz memw '
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Place the Maya, Ciilisation | Using a range of sources to- | Offer detailed, explanations | Identify how crime and, Identify the effect of Mayarvs | Tdentify similanities and

irv o wider historical discover historical to an enquiry question punishment, changed, omer- dereloping wriing, strategies. differences inv the mayary
timeline (Cycle A, Autumn) | information: including diary | using evidence from o time. (Cycle B, Autumn) (Cyele A Autumn) cultire compared, to now

entries, secondary sources range of sources (Cycle A (Cycle A, Autumn)
Identify 1939 on o timeline | including opinions of and, B) Isambard Kingdonv Brunel,

and, sequence the events iny (1806-1859) was one of the




the second, world, war:
(Cycle A, Summer)

Identify Greeks on a wider
A Spring)

when (Cycle B, Spring)

Tdentify and, place different

monarchs orv o timeline
(Cycle B, Summer)

histortans and: artwork
(Cycle A and, B)

Use o range o} sources to-
events studied (Cycle A and,
B)

Explore the relemance and,
usefulness ol source
material: What do- we need,
(Cycle A and B)

Understand, the way v
whichs crime and,
and whyy: (Cycle B, Autumn)

Understand, hour Brunel's
our world as we see i nous

(Cycle B, Spring)

Use sources of information
A and B)

Critically examine evidence
enguiry question (Cycle A
and B)

Compare sources and,
construct informed,
responses that, inmolue
thoug}u‘}uLseiechoruand/
organisation of relemant

(Cycle A and, B)

andmedwmwwhwtorg/ Ina
200 poll, by, the, BBC, Brunel,
was voted the second,

Winstor, Churchil). His lasting

differences between the
Mayo, and, Greek periods.
(Cycle A Spring)

Identify similarities and
differences irv crime and,

punishments over a, period
of time (Cycle B, autumn)

Explore hour Brunel was
successfuls inv an age of
irwention and, discosery
Howr was life: different, for
Brunel, as arv engineer in the

C|qfo’dwbqflan/engmw
todmav? Does this make his

achierrements earery mores
osboms}ungf? Cy,df/B Spnng/

Tdentify similarities and,
differences irv power of the
monarchs ab different; time,
periods withiry England: (Cycle

B. Summenr)

ey Skills Jor History Explained
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Interpreting History This refers to creating an explanation of past ements: The childrer interprets historicals exents through use of sources; data
and, the opinions of others (for example; through use of texthooks).

Change and continuity | Change refers to the changes that: occur throughouts history, It s interlinked, withy continuity as children need. to- realise that
CW%%WMW%WW@WMO%W@Qwaqﬂ%BWmMWChangeﬂrwb
is suddery decisive ands has o large impact on society is called o turning point.

Cwseandzcomseqperw@ TMWWWMWMWWWWMWWWQWMRwWW

Historical, Definition




empire Aw#mMWWmewsmww#Wmemmwm

oolomé, Acowmtx\gxﬂr\abl&undﬂ\ﬁwconi'ﬁoquflanoﬂmMWMEWWWE.QIMW&QW#WBWEW

settlers People who have morved to- and, settled irv neusr land.

rwrasiorv WMWWWMWWWWmmawﬁWWWWWWEQWW
q]lU\bRommEmpu‘elrwoded/Br‘iiaim M%VWMWW@WMWMWWMBW Boﬂngwp&
irwaded Britairu

suffrage The right to- wote inv parliamentary and general, elections.

s&%lr‘ag,eﬁ:e Thﬂ&%ﬁrﬂg%m@pm@q{lﬂmuﬂd@&%ﬂg@mmmwﬂwm|800sand/eorlg/|qOOSz.

sovereigniy Supreme power over o ternitory,

ciliy state A smalls areas of land, (w city) thab rules itsel] independently,

dynasty A Jamily, or line of rulers. The current, British, monarchy is the Windsor dynasty.




